
Terms to know

• PBIS: Positive Behavior Interventions and Supports

• MTSS: Multi-Tiered Systems of Support

• RTI: Response to Intervention

• Ci3T: Comprehensive, integrated, 3-tiered model of PBIS

• BSP: Behavior-specific praise

• FBA: Functional behavioral assessment

• CICO: Check in/Check Out

• DPR: Daily Progress Report

• CCE: Check, Connect, and Expect
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Expectations

Please acquaint yourself with everyone at your table –

you might need them to fill you in when you’re not at the 

table

Please leave the room to respond to texts or speak on the 

phone

Please practice good self-care

Please ask questions when you have them

Please read the syllabus and ask questions at any time



Provide one difference between a PBIS 
approach and a “traditional” school 
approach;

Provide

Describe the logic of triage; andDescribe

Explain to a neighbor what evidence-
based practices are.

Explain

Learner 
Objectives



History
Yours and Ours



What did you
think schools 
did to manage 
student 
behavior?

before I started 
my career in 
education. . .

I thought, 
“Someone has got 
to have this 
figured out!”

Photo by Ben White on Unsplash

https://unsplash.com/@benwhitephotography?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/school?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText


We often think PBIS 
looks like this. . . 
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The reality is a little different. . . 



Positive 
Behavioral 
Interventions 
and Supports

An approach to organizing, managing, 
and responding to student behavior that 
uses evidence-based practices nested 
within a continuum of supports. 

A multi-tiered support system (MTSS)

A triage approach to managing behavior



Approaching 
behavior from 
a different 
angle

Instead of reacting, preventing and 
responding

Applying principles from behavioral science 
(applied behavior analysis; ABA)

Using data to anticipate and prevent 
failures

Using Universal Design for Learning (UDL) 
principles

Adopting a triage approach



Principles of Effective 
Instruction

Managing

DeliveringEvaluating

Planning

• Deciding WHAT and 
HOW to teach

• Communicating 
expectations

• Preparing for instruction
• Establishing positive 

classroom environment

• Presenting material
• Teaching thinking skills
• Providing feedback

• Providing opportunities for 
relevant practice

• Making adjustments
• Keeping students motivated 

and involved

• Monitoring progress
• Evaluating performance
• Making data-based decisions
• Monitoring student understanding
• Monitoring student engaged time

Algozzine, Yssldyke, and Campbell (1994)



TRIAGE MODEL

ORIGINS:
EMERGENCY

RESPONSE

SYSTEMS

(WORLD WAR I)

French doctors treating battlefield wounded 
divided victims into three categories:

• Those who are likely to live, regardless of 
what care they receive;

• Those for whom immediate care might 
make a positive difference in outcome;

• Those who are likely to always need more 
care, regardless of what care they receive 
immediately.

THINK about flu prevention
(Chipman, Hackley & Spencer, 1980)



Level of practice, 
intervention or 

support

Examples of evidence-based practices, interventions, 
and supports

Tier 1 ⚫ Systems for teaching and acknowledging expected behavior;
⚫ Prevention for nuisance behavior, e.g., environment and routines; and
⚫ Using data to look for issues and team-based decisions to solve them.

Tier 2 ⚫At-risk students get short-term interventions quickly;
⚫ Interventions include check-in, check-out, mentoring, or tutoring; and
⚫ Tier 2 team meets frequently to evaluate and assess student progress.

Tier 3 ⚫ Long-term, individualized interventions that become supports;
⚫ Supports include Wraparound, FBA, function-based BIPs; and
⚫ Tier 3 team works long-term with multiple stakeholders.

PBIS is focused on 3 levels of need (and service):

Universal (Tier 1) - Targeted (Tier 2) – Intensive (Tier 3)



Universal 
Design for 
Learning 
(Rose and 
Meyer, 2006)

Provide multiple means of 
representation

Provide multiple means of 
action and expression

Provide multiple means of 
engagement



Application to higher 
education setting 

• Required to take attendance

• Used name tags; on time students got 
sticker and attention

• After one year, reviewed 5 classes’ data

• Used that data to revise syllabus and 
approach learning differently

• Anyone missing the first class; dropped 
automatically

• Anyone missing any classes in the first 
two weeks; dropped automatically

An example of using a 
PBIS approach 



PBIS – Home 
setting

Threats: Chaos, sleeplessness, hunger, stress, communication breakdown

Objectives: Calm, orderliness, peaceful transitions, adequate sleep, clear communication.

Dark, isolated sleep room
Special soothing techniques pre-sleep

Adjusted adult sleep schedule
Speech therapy

Long-term, Tier 3,  intensive supports

GET ADEQUATE SLEEP – everyone - clear communication between 
adults, utilize “tap out” once a week or more for each parent, keep 
house clean and clutter-free, manage stress, follow predictable 
routines, avoid triggering episodes, speak in a calm voice to baby and 
other parent, eat nutritious meals, give baby developmentally 
appropriate toys, no screen time during the week, bug spray (Austin).

Consistent, Tier 1,  
universal 
practices

Special medicines for sleep, melatonin, 
anti-itch cream, soothing, rocking, special 

toy, special food, weighted blanket

Short-term, 
Tier 2,  targeted 
interventions



Tier 1/Universal System
School-Wide Assessment

School-Wide Prevention Systems

SIMEO Tools:    
HSC-T, RD-T, EI-T

Check-in/ Check-out

Individualized Check-In/Check-Out, 
Groups & Mentoring (ex. CnC)

Brief Functional Behavioral Assessment/
Behavior Intervention Planning (FBA/BIP)

Complex FBA/BIP

Wraparound

ODRs, 
Attendance, 

Tardies, Grades, 
DIBELS, etc.

Daily Progress 

Report (DPR)

(Behavior and 

Academic Goals) 

Competing Behavior        
Pathway, Functional 
Assessment Interview, 

Scatter Plots, etc.

Social/Academic Instructional 
Groups

Illinois PBIS Network, Revised May 2009
Adapted from T. Scott, 2004

Tier 2/Secondary System

Tier 3/

Tertiary

System



Key Features
Unique features of PBIS 

http://pbis.org



Key features of PBIS 

• All practices, interventions, and supports are evidence-based;
• Research should be credible, align with stakeholder values, and address needs 

of practitioners (Sackett, Straus, Richardson, Rosenberg, & Haynes, 2000).

• Training for all those involved should be provided prior to 
implementation;

• The model can accommodate most curricula and programs, but to 
function optimally, at least 80% of the faculty and staff must want to 
adopt PBIS approach prior to adoption; and

• Both internal (school-based) and external (district-based) coaches 
are a necessity.



Tier 1 – BEST PRACTICES in the classroom and 
throughout the school

80-90% of students should respond 
/ need no more intervention

For the 10-20% who do 
not respond, TIER 2 
provides EVIDENCE-
BASED interventions

Students receiving TIER 2 interventions have their 
progress monitored and tracked for a limited time 

period (6-8 weeks)

Those who do not respond  (5-10%) are eligible 
for TIER 3 interventions*

TIER 3 interventions are 
EVIDENCE-BASED interventions 

which may be more costly to 
implement in terms of time 
and money and address the 

needs of 1-5% of the student 
population 

Those who do not respond to TIER 3 
interventions  (after a data review) may be 

eligible for referral for special education services*

* Some schools 
may choose to 
treat Tier 3 as 
special 
education 
services and 
Tier 2 as 
prereferral
interventions



Barriers to implementation

Lack of real buy-in (Andreou et al., 2015; Bambara et al., 2012; Bambara et al., 2009; 
Kincaid et al., 2007; Lohrmann et al., 2008; Pinkelman, McIntosh, Rasplica, Berg, & 
Strickland-Cohen, 2015);

Staff capacity to implement (Bambara et al., 2012; Bambara et al., 2009; Kincaid et 
al., 2007);

Difficulty switching from punitive to responsive model (Menzies, Oakes, Lane, 
Royer, Cantwell, Common & Buckman, 2019); and 

Fidelity (Turri, Mercer, McIntosh, Nese, Strickland-Cohen, Hoselton, 2016).



What can 
failure 
teach us?

Slow, slow, slow adoption is best!

Adjust the bar/expectations.

MINIMIZE training, minimize initiatives.

3-5 years is the earliest to change culture.

Don’t go alone – model requires coaching.

Remember the rule of 1/3 –
Cheap, Fast, Right

If you want it right, it won’t be cheap or fast

If you want it fast, it won’t be cheap or right

If you want it cheap, it won’t be fast or right



PBIS might look 
different in 
practice at our 
school than we 
expect;

Work is its own 
reward, so go 
slowly in 
adopting;

Spending too 
many resources 
on token 
economy can be 
a distraction;

Conversations 
often dictate 
how and when 
services happen;

Team-based 
approach 
sustains itself; 

Shifting gears 
can take years; 
and

PBIS is a systems 
model: Without 
systems change, 
nothing changes.

Recap



Follow up?

Contact me by phone/text/email

• (520)481-7773

• gitaupreti@gmail.com

Dr. Gita Upreti, CEO

Supari Solutions, LLC

mailto:gitaupreti@gmail.com

